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	REVIEW


Gender and LGBTQ+ curriculum audit (primary)
Review your whole curriculum for equality and inclusivity related to gender and LGBTQ+ issues, so you can pinpoint where the weaknesses or gaps are in each subject and take steps to address them.
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How to use this document

This review should be the first step to understanding the gaps in your curriculum when it comes to gender and LGBTQ+ issues.

Find out more about the review process (who should do it, how long it should take and what you should look at) in our article. 
Read each question below, then follow the next steps depending on your answer.

English

	question
	Yes/no/notes
	next stepS

	Look at the different families and people that make up your school community. Are these reflected in the characters and authors you study? Are they reflected in author visits, and author displays around school?

	
	If no:

· Where possible, pupils’ own identities and those of their families and communities should be reflected in the characters and authors that you teach, as well as in author visits and displays around school

· While it’s important to make sure your pupils see themselves reflected in the curriculum, it’s also important to remember that literature is diverse. Your English curriculum should reflect this, irrespective of your school context

	Are straight, cisgender male characters used as a default when writing as a class (e.g. when creating a story as a class or modelling how to write a non-fiction text)?
	
	If yes:

· Make sure teachers vary the names and pronouns they use in examples, so that all pupils see a range of people reflected in whole-class writing activities

	Are male characters and names used as a default within comprehension or spelling/phonics activities?
	
	If yes:

· Avoid using resources or textbooks where this is the default – your pupils should see a range of genders and identities reflected in the activities they complete

	Do the books you study feature characters that conform to gender stereotypes (e.g. powerful, brave men; and timid, caregiver women)?
	
	If yes:

· Review the books that you teach and try to find new ones that present a more diverse view of gender and families, free from stereotypes
· Stonewall’s guide to creating an LGBT-inclusive primary curriculum includes ideas for books to use 

	What books are on offer in your school or class libraries? Do these books represent gender and LGBTQ+ diversity throughout, rather than just in tokenistic displays?
	
	· Review your library catalogue and consider the diversity present in terms of topic, plot and author
· Make sure that a diverse selection of books is present throughout the library, rather than dedicating a single section to, for example, “books for boys”, “books by LGBTQ+ authors”, to avoid implicit segregation

	Do you teach about bias when looking at non-fiction writing such as news articles? Do you explore what this might mean about the content of the article?
	
	If no: 

· Teach about bias in the news when looking at newspaper or online articles – find coverage of an event focused on gender or LGBTQ+ rights (e.g. Pride) and show how different writers cover the same piece of news
· Talk about the concept of ‘fake news’ and how to spot it / think critically about what you read


Geography

	question
	Yes/no/NOTES
	next stepS

	When looking at different cultures around the world, do you highlight the different views held about gender and sexuality (e.g. different genders, different styles of dress)?
	
	If no:

· Find examples of cultures that treat different genders, gender expression or LGBTQ+ people in a different way from the UK (e.g. third gender in Samoa and Indonesia and among Native American people; men holding hands in Turkey and India)

· Use this Gender Around the World presentation from charity Just Like Us to help pupils explore the subject

	Do you reflect the diversity of your local area when teaching local geography? 
	
	If no:

· Talk about people in the local community when making maps and learning about the local area. Think about different types of families and don’t assume or imply that families in homes are always heterosexual married couples


History
	question
	Yes/no/NOTES
	next stepS 

	Does your history curriculum cover the history of gay, trans and gender equality movements (e.g. Stonewall, the Suffragettes)?
	
	If no:

· Make sure women’s history and the history of LGBTQ+ rights (e.g. Stonewall, the Suffragettes) are reflected broadly across your curriculum and within all topics 

	Which key historical figures do you look at? Are they all or mostly straight, cisgender men?
	
	If yes:

· Consider where there’s scope to represent more female and/or LGBTQ+ individuals (e.g. Marie Curie, Rosa Parks, Alan Turing and Oscar Wilde)

· Try to represent the stories of ordinary women, like you would ordinary men – not just queens

	Are women and LGBTQ+ people overwhelmingly presented as victims of history, rather than active participants?
	
	If yes:

· Include discussions of historical figures whose contributions and achievements are not only related to their gender or sexuality (e.g. Mary Seacole, Boudicca, Leonardo da Vinci, Andy Warhol)

	Do you discuss and teach about female and LGBTQ+ historical figures outside of topics that are explicitly ‘about’ equality?
	
	If no:

· Include discussions of gender and sexuality when teaching topics such as the Victorians or World War 2 – there are few topics where this isn’t relevant in some way

	Do the history textbooks and resources you use enforce the stereotypes or inaccuracies discussed in the questions above (e.g. focusing solely or mostly on the role played by cisgender, straight men; making assumptions about the impact made by women)? 
	
	If yes:

· If possible, avoid using textbooks or resources that enforce these views, or contradict how you’re teaching history
· Encourage critical discussion of topics and examples in textbooks that portray the cisgender, straight man as the default (e.g. using books like Good Night Stories for Rebel Girls, and Stories for Boys who Dare to be Different)
· Use this lesson plan and resources for KS2 from The Classroom about Anne Lister’s diaries

	Do history displays feature images of women and LGBTQ+ people (not including Pride or equality displays)? Do they reflect the inclusive way you’re aiming to teach history, prompted by the questions above?
	
	If no:

· Make sure your history displays include images of female and LGBTQ+ people and historical figures (e.g. including the roles of women in the world wars)

· While it’s important to make sure your pupils see the reality of today’s diversity reflected in the curriculum, it’s also important to remember that the past was diverse too. Your curriculum and displays should reflect this


RE

	question
	Yes/no/notes
	next stepS

	Do you explore attitudes to, and representations of, gender and sexuality within particular religious and faith traditions?
	
	If no:

· Where possible, make sure you show diverse representations of different faiths in displays, videos and textbooks (e.g. representations of different genders)
· Use examples of religious practices that come from a variety of societies and cultures (e.g. showing how the same religious festival is celebrated differently around the world)
· Teach values that are common to all or most faiths (e.g. kindness, charity) to show how there are ideals that are shared by most humans
· Use examples of religious festivals or practices that do not discriminate against the LGBTQ+ community (e.g. giving equal weight to gay and straight marriage in the Christian faith)

	Is RE used as an opportunity to discuss diversity, equality and tolerance, with specific links made to gender and LGBTQ+ equality?
	
	If no:

· Pupils should learn how religions explore social and moral issues, with links made to equality and acceptance (e.g. the importance of the equality of all human beings in Islam)
· Use moral stories from different faiths to teach about struggles for justice and tolerance

· Make cross-curricular links with your PSHE curriculum here 


Art and design

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ artists well-represented in the artists you study?
	
	If no:
· Consider including a thumbnail image of the artists you study on your curriculum maps or planning template, as a reminder to study diverse artists

	Are women and LGBTQ+ people depicted in the art you study?
	
	If no:

· Make cross-curricular links with your history and English curriculums here, discussing why historical artwork, particularly portraits, may show more men than women (e.g. the different positions of power held by men vs women historically)
· Discuss what the central figures are doing in pieces of art – are men often shown as soldiers and kings, while women are shown doing domestic chores? Talk about whether and/or why this is the case, and how this differs from our modern society

· Use this resource on LGBTQ+ art from Tate Kids


Music

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ musicians and composers represented positively across all genres of music on your curriculum?
	
	If no:
· Consider including a thumbnail image of the musicians and composers you study on your curriculum maps or planning template, as a reminder to study diverse people


	Do you look at why there tend to be more known male than female composers in history, and why that might be?
	
	If no:

· Discuss the historical privileges given to men and the opportunities they had compared with women

· Talk about the social history of the period when many famous classical composers worked, and what opportunities women had at that time


Design and technology

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ designers/engineers/architects represented across all areas of your curriculum?
	
	If no:

· Aim to include and mention as many female/LGBTQ+ designers/engineers/architects as you can (e.g. Edith Clarke, Zaha Hadid, Hedy Lamarr and Sophie Wilson)
· Have a look at this list of historical female engineers 

	Do you study and base case studies around products that have been designed by women and LGBTQ+ people?
	
	If no:

· Aim to include in your curriculum as many products as possible designed by women and LGBTQ+ people. You can see some examples in this list of inventions

	Do activities, projects, materials and examples reflect a diverse society (e.g. is the imagined ‘user’ of a design project usually male)?


	
	If no:

· Make sure the activities you set, materials you use and examples you draw on are suitable for a wide range of users

· Talk about adaptations that might be needed for female users (e.g. their height, strength) 


Modern languages

	question
	Yes/no/notes
	next stepS

	When speakers of languages are represented (e.g. in videos, recordings, resources, displays, textbooks), are they usually men?
	
	If yes:

· Aim for diversity when representing speakers of the language you’re teaching

	Do you discuss pronouns and how they may or may not be gendered depending on the language? 

Do you teach all the appropriate pronouns that a child might want to use when talking about themselves and other people?
	
	If no:

· Talk about pronouns and what it might mean for something to be labelled ‘feminine’ or ‘masculine’


Maths

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ mathematicians (e.g. Ada Lovelace and Alan Turing) discussed and represented (e.g. in displays or textbooks)?
	
	If no:

· Make sure representations of people engaged in maths reflect a broad range of people of different genders and sexualities

	Are men, or ‘traditional’ heterosexual relationships, represented as the default in word problems, or in pictorial representations? Do they support gender stereotypes?
	
	If yes:

· Make sure teachers vary the names and scenarios they use, and the images they include in resources, so that all pupils see a range of identities and settings reflected in maths lessons


Science

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ scientists discussed and represented (e.g. in displays or textbooks)?
	
	If no:

· Aim to represent female and LGBTQ+ scientists all year round

· For ideas of who to include, have a look at this list of famous female scientists 

· Look at 500 Queer Scientists for LGBTQ+ role models across all areas of science

· Make sure representations of scientists (e.g. the default image of ‘a scientist’) reflect a broad range of people of different genders

	Do you tend to use men as the ‘default’ for humans? 
Do the illustrations, images or diagrams of humans you use (e.g. in resources, on slides, or in textbooks) tend to be of men?
	
	If yes:

· Show as much diversity as you can in the humans you represent

	Do you highlight diversity and variation within the natural world? 
	
	If no:

· Point out how all animal species include natural variations and that no 2 animals are exactly the same

· Show how this translates to human beings and diversity among people
· Make reference to known cases of homosexuality within animal species


Computing
	question
	Yes/no/notes
	next stepS

	Are women and LGBTQ+ people discussed and represented as figures within the fields of computing and technology?
	
	If no:

· Aim to represent female and LGBTQ+ figures within the fields of computing and technology, all year round – include historical pioneers and current leaders in these fields in your lessons where possible
· For ideas of who to include, have a look at these lists of famous women in technology and influential LGBT leaders in tech
· Make sure representations of people interacting with technology (e.g. in displays) reflect a broad range of people of different genders

	Are pupils taught to be critical and questioning of information online, and taught to see how it can be presented with a straight male bias?
	
	If no:

· Teach pupils to be critical and questioning of information online, and talk to them about how it can be presented with a particular bias (e.g. online lists of 100 best authors/scientists/musicians being predominantly straight men) 

· Make cross-curricular links with your history and geography curriculums here


PE
	question
	Yes/no/notes
	next stepS

	Do you adapt your lessons on fitness, health and diet to different genders?


	
	If no:

· Make yourself aware of the different health and fitness needs of boys and girls

· Take steps to educate and advise all pupils on how they can stay fit and healthy

	When looking at famous athletes, are you referring to athletes of different genders and sexualities?
	
	If no:

· Make sure displays of sportspeople include LGBTQ+ people and female athletes. For ideas, look at this list of 40 powerful female athletes, and the British LGBT Awards

	Do you encourage pupils of all genders to take part in a range of sporting activities? Do your girls have equal access to football? Are boys encouraged to do dance?
	
	If no:

· Make sure that you’re not offering different sports and PE options based on a pupil’s gender

· Highlight role models and sporting competitions that defy gender stereotypes (e.g. the Women’s FA Cup, Matthew Bourne’s ballet)

· Teach about Lily Parr, a trailblazing female football player


PSHE and citizenship
	question
	Yes/no/notes
	next stepS

	Are respect, equality and diversity key features of your PSHE curriculum? Do you explore issues such as prejudice, discrimination, injustice, sexism, homophobia and transphobia? Do pupils revisit these themes regularly (rather than just at certain times of the year, e.g. Pride)?
	
	· Make sure gender and LGBTQ+ equality is embedded throughout your curriculum, by exploring all of these issues. This can’t be delivered in a single lesson, or through annual events such as Pride (although these can enrich existing work within your curriculum) – it should be happening all year round

· Make cross-curricular connections with your humanities curricula, where some of these issues will also be explored

	Does your curriculum give pupils the opportunity to reflect on how individuals’ behaviour, attitudes and biases affect others? Do you teach pupils how to recognise and challenge prejudice, stereotypes, discrimination, sexism, homophobia and transphobia (at a structural, institutional and individual level)?
	
	If no:

· Give pupils opportunities to reflect on how behaviour, attitudes and biases affect others and how to recognise and challenge prejudice, stereotypes and discrimination

	Is your PSHE curriculum’s approach to sexism, homophobia and transphobia predominantly preventative (providing teaching year-on-year through a planned, spiral curriculum), rather than reactive (responding to specific events as they arise)? 
	
	If no:

· Give teachers the freedom to include and discuss current events in their PSHE lessons. But be mindful that your curriculum’s approach to gender and LGBTQ+ rights should be ongoing and preventative, not isolated and reactive
· Provide teaching year-on-year through a planned, spiral curriculum in which respect, equality and diversity are recurring themes

	Is your PSHE curriculum part of a whole-school approach, including a pastoral system that can deal with specific issues that arise (such as sexual harassment or other incidents)?
	
	If no:

· Review your policies and procedures related to pastoral care and support (e.g. anti-bullying and safeguarding policies) to ensure you have a clear, whole-school approach to tackling sexual, sexist and/or homophobic incidents

· Look at Stonewall’s guide to creating an LGBT-inclusive primary curriculum

	Do pupils know what they should do about sexist or homophobic incidents, as well as violence against women and girls, inside and outside of school, and understand the processes in place to deal with these incidents inside and outside of school?
	
	If no:

· Make sure pupils understand what your schools’ processes and protocols are for incidents of sexual harassment, homophobia etc., if they are a victim, persecutor or witness (e.g. who to tell, how this is recorded, how it will be dealt with and what will happen next)
· Make sure pupils understand what they should do if an incident occurs outside of school (e.g. telling an adult they trust, informing school and, if appropriate, talking to the police) 

	Do you use resources and examples within your lessons that reflect a diverse and modern British society and pupils’ own experiences?
	
	If no:

· Make sure your resources (e.g. videos, slides, resources, textbooks) include diverse representations of people of all genders and sexualities

· Don’t use straight men and heterosexual couples as ‘the default’ (e.g. when showing a family group or group of friends)

· Use these posters (from education expert Shalina Patel) of famous LGBTQ+ faces in displays across the school

	Are issues around gender identity explored? Do pupils have opportunities to explore, express and celebrate aspects of their own identity?


	
	If no:

· Create opportunities within your curriculum for pupils to explore their own identity at an age-appropriate level and learn about the identities of others. For example, ask pupils to bring in an object from home that’s significant to them and their family and ask them to talk to their class about their family setup
· Celebrate diversity and difference, while drawing attention to similarities and shared identities
· Read Beyond the Gender Binary by Alok Vaid-Menon
· Use Stonewall’s LGBT-inclusive RSHE guide to help talk about different families and relationships
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