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	REVIEW


Gender and LGBTQ+ curriculum audit (secondary)
Review your whole curriculum for equality and inclusivity related to gender and LGBTQ+ issues, so you can pinpoint where the weaknesses or gaps are in each subject, and take steps to address them.
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How to use this document

This review should be the first step to understanding the gaps in your curriculum when it comes to gender and LGBTQ+ issues.

Find out more about the review process (who should do it, how long it should take and what you should look at) in our article.

Read each question below, then follow the next steps depending on your answer.

A note on textbooks and the books on your curriculum: where we refer to these, we mean at KS3. We know you may not have much choice about the textbooks and set texts you use at KS4.
English

	question
	Yes/no/notes
	next stepS

	Look at the gender identities, sexualities and families that make up your school community. Are these reflected in the characters and authors you study? Are they reflected in author visits, and author displays around school?

	
	If no:

· Where possible, pupils’ own identities and those of their families and communities should be reflected in the characters and authors that you teach, as well as in author visits and displays around school

· While it’s important to make sure your pupils see themselves reflected in the curriculum, it’s also important to remember that literature is diverse. Your English curriculum should reflect this, irrespective of your school context

	In the books on your curriculum, are female and LGBTQ+ characters defined by their gender, sexuality, struggle or ‘otherness’? 
	
	If yes:

· You don’t necessarily need to remove these books from your curriculum, but you should draw attention to how problematic this is, and encourage pupils to challenge these portrayals

· For example, if studying Of Mice and Men, explore the presentation of Curley’s wife (who is not named)

	Do you discuss themes of gender and sexuality in all texts you study, not just the ones where these are explicit themes? Is inherent sexism, homophobia and transphobia challenged (and allowed to be challenged by pupils) in books that focus on straight cisgender male characters?
	
	If no:

· Sexuality and gender can be discussed in all texts. For example, in a Shakespeare play, male characters usually get more lines and more agency, with a few notable exceptions. Note these exceptions and contrast them with the play under study. Explore how Shakespeare’s possible bisexuality might influence how we see his plays, especially the conventional heterosexual couplings at the end of comedies. In terms of gender, how do cross-dressing scenes represent genders differently? How do the characters respond to characters differently when they are performing as a different gender?

· Encourage pupils to be critical thinkers and challenge inherent sexism and homophobia in texts that focus mainly on straight male characters and heterosexual romantic relationships

	Are creative writing and drama used to explore gender identity and sexuality?
	
	If no:

· Create opportunities for pupils to explore their gender identity and sexuality through creative writing and drama (e.g. writing poems about their identity)

· As an example, you could study Queens of Sheba, which explores ‘misogynoir’ (prejudice against Black women)

	Do you celebrate the rich history of literature and poetry from different authors? Do you explore the influence of authors and poets of different genders and sexualities?
	
	If no:

· Include a diverse list of authors in your curriculum if you can, or discuss the influence they’ve had on literature, in relation to the authors you do study

· For example, talk about the life and works of Wilfred Owen, Virginia Woolf, Oscar Wilde, Sappho and Siegfried Sassoon 

· Talk about female authors who have historically chosen to write under male pseudonyms, including the cultural reasons why they might have done this

	Do you teach about bias when looking at non-fiction writing such as news articles? Do you explore what this might mean about the content of the article?
	
	If no: 

· Teach about bias in the news when looking at newspaper or online articles – find coverage of an event focused on gender or LGBTQ+ rights (e.g. Pride, the protests in March 2021 after Sarah Everard’s murder) and show how different writers cover the same piece of news
· Talk about the concept of ‘fake news’ and how to spot it / think critically about what you read


Geography

	question
	Yes/no/NOTES
	next stepS

	When looking at different cultures around the world, do you highlight the different views held about gender and sexuality (e.g. different genders, different styles of dress)?
	
	If no:

· Find examples of cultures that treat genders or LGBTQ+ people in a different way from the UK (e.g. third gender in Samoa and Indonesia and among Native American people) 

· Explore LGBTQ+ activists and activism from around the world
· Although the focus should be on celebrating difference, it’s important to explore the attitudes, laws and cultural norms of less tolerant countries as well. Resources from ILGA World, including maps, can help here

· Look at the OECD website and compare the attitudes towards LGBTQ+ people of the member states


History

	question
	Yes/no/NOTES
	next stepS 

	Is the history of LGBTQ+ people taught mainly during Pride month? Do staff feel that this means LGBTQ+ representation is ‘covered’ and therefore less of a priority the rest of the year?
	
	If yes:

· Make sure staff know this should be taught all year round, and included in all relevant schemes of work

· Apply the questions and next steps below to all teaching, all year round

· Consider adding a box to the top of your lesson plan template that lists the protected characteristics of the Equality Act, for staff to check that they’re including a diversity of examples in their planning and teaching

	Does the history you teach focus on the ‘straight, cisgender male’ default, i.e. are you looking at the important contributions made by people who weren’t straight, cisgender and/or male?
	
	If yes:

· Consider the historical figures you focus on and consider where there’s scope to represent more female and/or LGBTQ+ individuals (e.g. Marie Curie, Rosa Parks, Alan Turing and Oscar Wilde)

· Try to represent the stories of ordinary women, like you would ordinary men – not just queens

· Use these examples of LGBTQ+ women of colour 
· Look at the lives of Anne Lister and Pearl Alcock
· Talk about the history of drag 

	Do you discuss and teach about female and LGBTQ+ historical figures outside of topics that are explicitly ‘about’ equality?
	
	If no:

· Include discussions of historical figures whose contributions and achievements are not only related to their gender or sexuality (e.g. Mary Seacole, Boudicca, Leonardo da Vinci and Andy Warhol)

· Include discussions of gender and sexuality when teaching topics such as the world wars – there are few topics where this isn’t relevant in some way

	Do the history textbooks and resources you use enforce the stereotypes or inaccuracies discussed in the questions above (e.g. focusing solely or mostly on the role played by cisgender, straight men; making assumptions about the impact made by women)? 
	
	If yes:

· If possible, avoid using textbooks or resources that enforce these views, or contradict how you’re teaching history
· Encourage critical discussion of topics and examples in textbooks that portray the cisgender, straight man as the default
· Make use of lessons plans like these from The Classroom
· Use Historic Royal Palaces’ LGBT+ royal histories resources for inspiration
· Get ideas and inspiration from resources such as documentaries by Lucy Worsley and books such as Women Our History, 53 Women Who Changed Our World and Queer City by Peter Ackroyd

	Do history displays feature images of women and LGBTQ+ people (not including Pride or equality displays)? Do they reflect the inclusive way you’re aiming to teach history, prompted by the questions above?
	
	If no:

· Make sure your history displays include images of female and LGBTQ+ people and historical figures (e.g. including the roles of women in the world wars)

· While it’s important to make sure your pupils see the reality of today’s diversity reflected in the curriculum, it’s also important to remember that the past was diverse too. Your curriculum and displays should reflect this


RE
	question
	Yes/no/notes
	next stepS

	Do representatives from a range of faith communities visit your school, and do you visit a range of places of worship, including those that are places of worship for your pupils and/or their families? 
	
	If no:

· Make sure representatives from a range of faith communities visit your school and that you visit a range of places of worship, including those that are places of worship for your pupils and/or their families

· Make sure you choose diverse representatives who provide positive role models (e.g. in terms of gender)

	Do you explore attitudes to, and representations of, gender and sexuality within particular religious and faith traditions?
	
	If no:

· Where possible, make sure you show diverse representations of different faiths in displays, videos and textbooks (e.g. representations of different genders)
· Use examples of religious practices that come from a variety of societies and cultures (e.g. showing how the same religious festival is celebrated differently around the world)
· Teach values that are common to all or most faiths (e.g. kindness, charity) to show how there are ideals that are shared by most humans

· Use examples of religious festivals or practices that do not discriminate against the LGBTQ+ community (e.g. giving equal weight to gay and straight marriage in the Christian faith)

· Display posters showing LGBTQ+ people of faith

	Is RE used as an opportunity to discuss diversity, equality and tolerance, with specific links made to gender and LGBTQ+ equality?
	
	If no:

· Pupils should learn how religions explore social and moral issues, with links made to equality and acceptance (e.g. the importance of the equality of all human beings in Islam)
· Use moral stories from different faiths to teach about struggles for justice and tolerance

· Make cross-curricular links with your PSHE curriculum here


Art and design

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ artists well-represented in the artists you study?



	
	If no:
· Consider including a thumbnail image of the artists you study on your curriculum maps or planning template, as a reminder to study diverse artists

	Are women and LGBTQ+ people depicted in the art you study?
	
	If no:

· Make cross-curricular links with your history and English curriculums here, discussing why historical artwork, particularly portraits, may show more men than women (e.g. the different positions of power held by men vs women historically)
· Discuss what the central figures are doing in pieces of art – are men often shown as soldiers and kings, while women are shown doing domestic chores? Talk about whether and/or why this is the case, and how this differs from our modern society

	Are pupils encouraged to use art to explore questions of gender identity and sexuality?
	
	If no:

· Create opportunities for pupils to use art to express and explore questions of gender identity and sexuality (e.g. in an art project about identity)
· Look at different ways that artists have used art to explore their gender and identity (e.g. David Hockney, Leonardo da Vinci, Catherine Opie and Mickalene Thomas)

· Study Frida Kahlo’s impact on LGBTQ+ artists
· Think about cross-curricular links with English or history


Music

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ musicians and composers represented positively across all genres of music on your curriculum?
	
	If no:
· Consider including a thumbnail image of the musicians and composers you study on your curriculum maps or planning template, as a reminder to study diverse people
· Make sure female and LGBTQ+ musicians/composers appear across all genres pupils study

	Do you look at why there tend to be more known male than female composers in history, and why that might be?
	
	If no:

· Discuss the historical privileges given to men and the opportunities they had compared to women

· Talk about the social history of the period when many famous classical composers worked, and what opportunities women had at that time


Design and technology

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ designers/engineers/architects represented across all areas of your curriculum?
	
	If no:

· Aim to include and mention as many female/LGBTQ+ designers/engineers/architects as you can (e.g. Edith Clarke, Zaha Hadid, Hedy Lamarr and Sophie Wilson)
· Have a look at this list of historical female engineers 

	Do you study and base case studies around products that have been designed by women and LGBTQ+ people?
	
	If no:

· Aim to include in your curriculum as many products as possible designed by women and LGBTQ+ people. You can see some examples in this list of inventions

	Do activities, projects, materials and examples reflect a diverse society (e.g. is the imagined ‘user’ of a design project usually male)?


	
	If no:

· Make sure the activities you set, materials you use and examples you draw on are suitable for a wide range of users

· Talk about adaptations that might be needed for female users (e.g. their height, strength) 


Modern languages

	question
	Yes/no/notes
	next stepS

	When speakers of languages are represented (e.g. in videos, recordings, resources, displays, textbooks), are they usually men?
	
	If yes:

· Aim for diversity when representing speakers of the language you’re teaching

	Do you discuss pronouns and how they may or may not be gendered depending on the language? 

Do you teach all the appropriate pronouns that a child might want to use when talking about themselves and other people?
	
	If no:

· Talk about pronouns and what it might mean for something to be labelled ‘feminine’, ‘masculine’ or ‘neuter’


Maths

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ mathematicians (e.g. Ada Lovelace and Alan Turing) discussed and represented (e.g. in displays or textbooks)?
	
	If no:

· Make sure representations of people engaged in maths reflect a broad range of people of different genders and sexualities

	Are men, or ‘traditional’ heterosexual relationships, represented as the default in word problems, or in pictorial representations? Do they support gender stereotypes?
	
	If yes:

· Make sure teachers vary the names and scenarios they use, and the images they include in resources, so that all pupils see a range of identities and settings reflected in maths lessons


Science

	question
	Yes/no/notes
	next stepS

	Are female and LGBTQ+ scientists discussed and represented (e.g. in displays or textbooks)?
	
	If no:

· Aim to represent female and LGBTQ+ scientists all year round

· For ideas of who to include, have a look at this list of famous female scientists 

· Look at 500 queer scientists for LGBTQ+ role models across all areas of science

· Make sure representations of scientists (e.g. the default image of ‘a scientist’) reflect a broad range of people of different genders

	In biology, do you tend to use men as the ‘default’ for humans? Do the illustrations, images or diagrams you use (e.g. in resources, on slides, or in textbooks) tend to be of men?
	
	If yes:

· Show as much diversity as you can in the humans you represent

	Do you explicitly teach that sexuality is not a choice?
	
	If no:

· Make sure you teach that there is a biological basis to sexual preferences
· Note that homosexual behaviour is not unique to humans 

	Do you explicitly teach the differences between sex and gender, i.e. that you are assigned a sex at birth, and that this may or may not be the same as the gender you identify with?
	
	If no:

· Make sure your pupils understand the scientific differences between sex and gender

· Explain that the sex assigned at birth is related to genetics and biology, but that people who identify as a certain gender may not have been assigned that sex at birth 

	Do you talk about historical and current examples of sexism and other inequalities in science?
	
	If no:

· Talk to pupils about how science has been used to support sexist, homophobic and transphobic ideas in the past (e.g. conversion therapy)
· Talk to pupils about the gender gap in STEM subjects at university and in the workplace, and what this means for them 


Computing

	question
	Yes/no/notes
	next stepS

	Are women and LGBTQ+ people discussed and represented as figures within the fields of computing and technology?
	
	If no:

· Aim to represent female and LGBTQ+ figures within the fields of computing and technology, all year round – include historical pioneers and current leaders in these fields in your lessons where possible
· For ideas of who to include, have a look at these lists of famous women in technology and influential LGBT leaders in tech
· Make sure representations of people interacting with technology (e.g. in displays) reflect a broad range of people of different genders
· Explore this by watching films such as The Imitation Game and Hidden Figures

	Are pupils taught to be critical and questioning of information online, and taught to see how it can be presented with a straight male bias?
	
	If no:

· Teach pupils to be critical and questioning of information online, and talk to them about how it can be presented with a particular bias (e.g. online lists of 100 best authors/scientists/musicians being predominantly straight men) 

· Make cross-curricular links with your history and geography curriculums here


PE

	question
	Yes/no/notes
	next stepS

	Do you talk about sexism, homophobia and transphobia in sport?


	
	If no:

· Create opportunities to discuss the impact of sexism, homophobia and transphobia in sport and how to challenge it. For example, differences in funding between male and female sports teams; topical issues around transgender and intersex athletes (such as Caster Semenya)

	Do you adapt your lessons on fitness, health and diet to the different gender identities within your school?


	
	If no:

· Make yourself aware of the different health and fitness needs of men and women, including transgender people

· Take steps to educate and advise all pupils on how they can stay fit and healthy

	When looking at famous athletes, are you referring to athletes of different genders and sexualities?
	
	If no:

· Make sure displays of sportspeople include LGBTQ+ people and female athletes. For ideas, look at this list of 40 powerful female athletes, and the British LGBT Awards

	Do you encourage pupils of all genders to take part in a range of sporting activities? Do your girls have equal access to football? Are boys encouraged to do dance?
	
	If no:

· Make sure that you’re not offering different sports and PE options based on a pupil’s gender

· Highlight role models and sporting competitions that defy gender stereotypes (e.g. the Women’s FA Cup, Matthew Bourne’s ballet)

· Teach about Lily Parr, a trailblazing female football player


PSHE and citizenship

	question
	Yes/no/notes
	next stepS

	Are respect, equality and diversity key features of your PSHE curriculum? Do you explore issues such as prejudice, discrimination, injustice, sexism, homophobia and transphobia? Do pupils revisit these themes regularly (rather than just at certain times of the year, e.g. Pride)?
	
	· Make sure gender and LGBTQ+ equality is embedded throughout your curriculum, by exploring all of these issues. This can’t be delivered in a single lesson, or through annual events such as Pride (although these can enrich existing work within your curriculum) – it should be happening all year round

· Make cross-curricular connections with your humanities curriculums, where some of these issues will also be explored

	Does your curriculum give pupils the opportunity to reflect on how individuals’ behaviour, attitudes and biases affect others? Do you teach pupils how to recognise and challenge prejudice, stereotypes, discrimination, sexism, homophobia and transphobia (at a structural, institutional and individual level)?
	
	If no:

· Give pupils opportunities to reflect on how behaviour, attitudes and biases affect others and how to recognise and challenge prejudice, stereotypes and discrimination
· Explore LGBTQ+ activists and activism from around the world

	Is your PSHE curriculum’s approach to sexism, homophobia and transphobia predominantly preventative (providing teaching year-on-year through a planned, spiral curriculum), rather than reactive (responding to specific events as they arise)? 
	
	If no:

· Give teachers the freedom to include and discuss current events in their PSHE lessons. But be mindful that your curriculum’s approach to gender and LGBTQ+ rights should be ongoing and preventative, not isolated and reactive
· Provide teaching year-on-year through a planned, spiral curriculum in which respect, equality and diversity are recurring themes

	Does your citizenship curriculum provide a space to explore topics such as social justice, meritocracy and how systemic biases and stereotypes can reinforce institutional sexism and the straight man as default?
	
	If no:

· Consider including these topics and activities that explore them in your citizenship curriculum

	Is your PSHE curriculum part of a whole-school approach, including a pastoral system that can deal with specific issues that arise (such as sexual harassment or other incidents)?
	
	If no:

· Review your policies and procedures related to pastoral care and support (e.g. anti-bullying and safeguarding policies) to ensure you have a clear, whole-school approach to tackling sexual and/or homophobic incidents

· Look at Stonewall’s guide to creating an LGBT-inclusive secondary curriculum

	Do pupils know what they should do about sexist or homophobic incidents, as well as violence against women and girls, inside and outside of school, and understand the processes in place to deal with these incidents inside and outside of school?
	
	If no:

· Make sure pupils understand what your schools’ processes and protocols are for incidents of sexual harassment, homophobia etc., if they are a victim, persecutor or witness (e.g. who to tell, how this is recorded, how it will be dealt with and what will happen next)
· Make sure pupils understand what they should do if an incident occurs outside of school (e.g. telling an adult they trust, informing school, and if appropriate talking to the police) 

	Do you use resources and examples within your lessons that reflect a diverse and modern British society and pupils’ own experiences?
	
	If no:

· Make sure your resources (e.g. videos, slides, resources, textbooks) include diverse representations of people of all genders and sexualities

· Don’t use straight men and heterosexual couples as ‘the default’ (e.g. when showing a family group or group of friends)

· Use these posters (from education expert Shalina Patel) of famous LGBTQ+ faces in displays across the school

	Are issues around gender identity and sexuality explored? Do pupils have opportunities to explore, express and celebrate aspects of their own identity?


	
	If no:

· Create opportunities within your curriculum for pupils to explore their own identity at an age-appropriate level, and learn about the identities of others. For example, ask pupils to bring in an object from home that’s significant to them and their family and ask them to talk to their class about their family setup
· Celebrate diversity and difference, while drawing attention to similarities and shared identities
· Read Beyond the Gender Binary by Alok Vaid-Menon
· Use Stonewall’s LGBT-inclusive RSHE guide to help talk about diverse relationships, sexualities and identities

	Do pupils learn about the different gender identities and sexualities that make up the UK population? 
	
	If no:

· Share and discuss facts and figures from the most recent UK census
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